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A Suggestive Program for the 
Elementary School of Prairie View, Texas 
PURPOSE: The purpose of this stidly is to 
o on struct workable programs for the elementary 
sobool of Prairie Vis w, Texas. 
METHOD OF PROCEDURE: Frequent visits to the 
Elementary Sohool of Prairie View State College, 
Prairie View, Texas, reveal the particular needs 
of the sohool. Educational literature includes 
many studies of practical and ideal situations in 
the elementary school throughout the country. Such 
materials from authoritative texts and state courses 
of study, aid personal observation, furnish the 
basis for technique and suggested activities. 
A Suggestive Program for the 
Elementary School of Prairie View, Texas 
OUTLINE 
I.  Selecting Subject-matter according to: 
A. Social and related values. 
B. A scientific basis. 
II. Organization of Subject Matter. 
A. The needs of the child. 
3. Common types of projects. 
G. Larger life purposes. 
III. Presentation of Subject Matter. 
A. Objectives in Supervision of instruction. 
3. Technique of Instruction. 
0. Methods for particular subjects. 
IY. Summary. 
Y. Conclusion. 
A SUGGESTIVE PROGRAM FOR THE 
ELEMENTARY SCHOOL OF PRAIRIE VIEW, TEXAS 
Selecting Subject Matter According to: 
SOCIAL AND RELATIVE VALUES: It is 
the desire to give elementary school 
pupils a liberal education by cultivating 
in them sympathetic insight into con­
temporary civilization. One of the largest 
problems is to ascertain what ideas a pupil 
needs in order to understand the social life 
of his day arid generation. The value 
of training pupils to comprehend discussion 
and to be interested in discussion readily 
appears when we think of a liberal educa­
tion as one vsfaich gives a sympathetic in­
sight into contemporary life and civilization. 
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The modern elementary school is a very 
interesting school to study. We find that 
this school takes care of the student in every 
way. 
Opportunities for social intercourse, 
in the primary school, should be better than 
the average child enjoys outside, because, when 
so many children are brought together and 
trained, adults are associated with them, con­
ditions are offered for bringing out the best 
that the most gifted, as well as the least en­
dowed of the group have to offer. There 
must be abundant opportunity for intercourse 
within the class group and between grades so 
that individuals and classes may see and know 
what others are doing, may learn from each other 
and thus come to appreciate and imitate what is 
worth while. Group Instruction proves valuable 
in this connection. 
Children need to be led out into the surrounding 
world of shops, industry, civic life, museums and parks. 
activities and the wider the association for all  grades, 
the better for the youngest as -ell  as the oldest pupils.  
She following statement by Superintendent Charles 
L. Spain, of Detroit,  was published in a recent number 
of the Detroit Educational Bulletin: 
"In every period of our national l ife the 
curriculum of the common school has been 
planned to teach the children those things 
which the home, the church, and the community 
through i ts various activities could not 
teach as well.  The curriculum of any period 
therefore is a reflection of the needs of the 
children during that period, an index of the 
service which the community demands and the 
school renders. 
"The schools have made great progress in 
reducing illiteracy by giving children the 
ability to read, write, spell,  and cipher to 
a degree sufficient for the ordinary uses of con­
temporary l ife. Facing, as we are today, a 
complex civilisation with i ts baffling situation 
which demands constant readjustment on the part 
of the individual, popular education would ut­
terly fail  to meet i ts responsibilities if i t  
provided for the oncoming generation nothing 
but the tools of learning. A curriculum which 
directs i ts appeal merely to memory and intellect 
would fall  far short in this industrial age. I t  
must strike more directly at the roots of child 
nature. It  must promote physical health, emo­
tional stability, right attitudes toward l ife 
and i ts problems, and a sense of obligation 
toward society as a whole. These things are 
basic in the development of character and citi­
zenship. ? 
'"The Elementary School Journal. June, 1953. 
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The Tulsa experiment with ungraded schools have 
set forth a  n e w  "kyPe  organization. The grades in 
the Tulsa elementary schools have become a system 
wide adoption. At the beginning of the second 
semester, the first and second grades are still  
classified as first and second grades, but there are 
no third, fourth, fifth, or sixth grades. 
Instead there is a new classification of children 
worked out by the Principal and Assistant Superintendent 
to provide every child with an opportunity to succeed 
in his work. 
At the completion of the second grade work the 
children are all  given two types of tests.  One attempts 
po.ughly to divide the rapid learners from the less rapid 
learners. The others apply to achievement in specific 
subjects -  educators call them "tool" subjects, and most 
people know them as the "three B's". They are reading, 
writing, and arithmetic, with spelling included. 
The rapid learners are divided for each subject on 
the basis of achievement in groups of forty. The forty 
most advanced children in arithmetic will take that 
subject together. The forty most advanced children in 
spelling will take that subject together. I t  is ouite 
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likely they will not be the same children. 
The group of forty in the tool subjects will be 
possible beoause they are comprised of children of 
approximately equal ability, and there will be neither 
unusually able children to race the class, nor sluggards 
demanding special attention. Groups of forty will 
increase class sizes to such an extent thoughout the 
school system that the school may operate with thirty 
or forty fewer elementary teachers. 
The system is devoted entirely to preserving the 
child's self confidence. At the end of each semester 
there will be more achievement tests and regroupings 
in the subjects. The child will not know whether he is 
in a higher or lower group. He will be promoted regard­
less of his classification. 
"There is no point in waiting t i l l  the end of the 
semester to flunk a child who is failing in a subject," 
Hambrick says. I t  is cruel to the child to keep him 
where he cannot keep up. As soon as such a situation 
develbps, the child will be reclassified. We shall 
have ten or more levels in each of the tool subjects, 
and reclassification will be comparatively easy." 
Children will not go on to Junior High School until  
the same age as they now enter. 
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"The more advanced groups might be able to com­
plete the elementary curriculum as i t  now stands in three 
years instead of four, we shall enrich the curriculum 
for them", Hambriok said. 
The average child will conrolete the work in four 
years as he does now. The slower child will be taught 
the rudiments, the eore of the curriculum so that he 
can begin Junior High School work at the same time as 
other children of his age. 
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A SCIENTIFIC BASIS; The evaluation of the tools 
for the collection and interpretation of educational 
data are mong the fundamentals of the scientific 
method. It may not be far from the truth to say that 
the greatest contributions which have been made to 
the scientific method and literature of education are 
to be found in the appraisal and refinement of re­
search techniques rather than in the productive re-
salts of their application. This statement appears to 
be true in the field of oral English. 
Three major groups should be interested in 
techniques for the study and analysis of oral language 
activities, namely, phoneticians, psychologists, and 
educators. For the past fifteen years workers in the 
English curriculum have looked on the collection of 
errors in written and oral composition as a fruitful 
source of instructional material in language. 
One of the newer education investigators1  of the 
activities of principals and supervisors reveals the 
fact that, as a rule, too little time is given to pre­
paration on the part of the principal for observations, 
demonstrations, conferences, and meetings. Activities 
Stone, w. B., Supervision of the Elementary School. 
Chicago, 111., Houghton Mifflin Co., 1927. 
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involving investigation and analysis are entirely ' 
too scarce among the supervisoiy activities of the 
principals. These activities are essential to 
scientific supervision. 
In a similar way, the value of a primary text-
hook can be accurately weighed by comparing its 
vocabulary with a number of comprehensive word 
studies that have been made, and that are now being used 
in a variety of ways in solving a number of related 
educational problems. 
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Organization of Subject Matter 
THE NEED OF THE CHILD: The modern schools put 
subject matter into its properly subordinated place, 
and make childhood the center about which the school 
is organized. The modern schools consider the whole 
child and not merely his narrowly conceived intellectual 
1 
progress. 
The expression "subject matter" has two meanings, 
one a common or general meaning and the other a 
technical meaning. Subject matter is a way of doing 
things. Some people think that books or their contents 
are subject matter, and feel satisfied if the pupil 
can give the words of the book. 
In organizing the subject matter to the need of the 
primary child's contemporary life and civilization work 
is begun through a study of the home in its relation to 
stores and other features of the immediate environment of 
the child. The general method of procedure is suggested by 
the following account of one portion of the activity. 
Playing House - When the children first come to 
school they should find, among other attractive things, 
on P. Stevens, The Activities Curriculum of the 
Primary Grades; D. C. Heath & Co.; Dallas, Texas 1931. 
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such toys as dolls, some doll furniture, kitchen 
utensils, and dishes. They play with these freely, 
as they do also with blocks, sand, and clsy. The 
teacher should then procure a screen hous e, with 
door and windows which serve to enclose this little 
room. This house may stay in place as long as it 
is wanted. 
This playhouse now becomes the center of great 
interest and activity. Glay utensils and dishes are 
made; a cabinet to hold them is built of blooks; 
paper is out for the shelves; paper dollies are out 
and funged; napkins are folded; and a meal is planned. 
Playing Store - A trip to the store is necessary 
to buy a cereal, which is then prepared and served by 
the children. The trip to the store suggests the 
building of a grocery store in the classroom. This 
now becomes the second problem, or project. It calls 
for much planning and experimenting and results very 
naturally in group work, since the final product is 
a structure made of blocks and boards large enough for 
three or four children to play in at the same time. 
Another excursion is needed to get suggestions as to 
how to make the shelves, the counter, and the ^aow 
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windows and to learn what a grocery store really 
carries for sale, numerous lesser problems present 
themselves for the children's solving; vegetables 
and fruits of clay must be shaped and colored accurately 
enough to be readily recognized, and baskets made to 
hold them; paper bags must be contrived; pictures 
must be made to show what canned goods are in stock; 
pocket books and money for the buyer must be provided 
and delivery wagons constructed. These are not made 
from patterns or models but are worked out by the 
children and the results tested by actual use in 
playing in the grocery store. 
This account of the grocery store and its activities 
might be paralleled by accounts of later study of the 
home and the community by same methods. In connection 
with the home, the children construct miniature indi­
vidual rooms, using boxes for decorating and furnishing; 
these rooms. Each child weaves a little rug of jute 
upon a cardboard loom. In the study of the whole 
community miniature streets and roads are laid out on 
the floor by using blocks and other materials to repre­
sent sidewalks, street lights, and mail boxes. In a 
miniature business street the character of each store is 
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designated by the goods displayed in its mndows. 
Ideas may be gained on trips to Hempstead, Texa3. 
Under the conditions of modern life it is 
important that the school should provide experiences 
which gradually enable children to understand social 
relationship and to acquire the attitudes and habits 
essential to a harmonious community life# Children 
in the primary grades are in an imitative social 
stage cuite different from the individualistic stage 
of the middle-grade child. 
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A Unit of Work on Transportation for the 
Fourth Grade in Prairie View Elementary School 
This unit is to expand the list of activities so 
that there vould he plenty of material to interest 
children. 
A* Objectives. 
1. The need of transportation for people 
and goods. 
2. To let the children learn the meaning 
of 1heir activity. 
3. To grow in the power to organize a few 
simple ideas around a central thought 
and express them adequately. 
B. Situations and questions through which the activity 
may be launched. 
1. A Geography lesson on transportation may 
be started because the group is anxious 
to tell something about the different ways 
of travel. These questions may be asked 
by the pupil: How is the flour shipped? 
How long does it  take it to get here? 
How is the lumber shipped? How are the 
dishes shipped? Is everything we use 
shipped? How did the people ship goods in 
earlier days? Then, the: teacher should 
suggest the making of a notebook. 
2. Each child should buy a notebook. The 
different ways of transportation should be 
thought out by the children. Of course 
this could not be in one day. The teacher 
s h o u l d  d i v i d e  t h e  t i m e  a s  s h e  s e e s  f i t .  
a. Introduction to the activities 
question which should be raised: 
(1) Are there any pack trains near us? 
What are highways? Why are they 
being rapidly improved? 
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Why do they hav e steamers? 
Are they dangerous? 
0. Outcome: 
Knowledge of-
1. How to look in different magazines and find 
different ways by which people and goods are 
carried about. These pictures are pasted in 
their notebooks* any pictures pertaining to the 
mode of transportation* 
2. How to draw any kind of picture that is not 
available. 
3. The different words that are used in travel -
locomotive, highway, steamship, eta. 
2. Skills and. Abilities: 
1. Composition 
a. Ability to write connected sentences 
organized around a central theme. 
b. Ability to arrange word lists in 
dictionary order. 
c. Ability to express themselves effectively. 
d» Ability to use the tools of oral and 
written expression correctly. 
e. Absolute accuracy in spelling. 
2. Reading 
a. Skill in reading to get inform at ion. 
This unit of transportation may be used successfully 
with any group. 
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TYPES OF PROJECTS: In reoent years there has been 
much discussion and writing on the subject of the project 
method of teaching. A project is a purposeful activity 
in its natural setting. The project has a prominent 
plaoe in educational literature which often causes its 
popularity as a useful method in teaching. 
Believing that children of the kindergarten and first 
three grades are not yet ready to study the significance 
of work fnor to study direotly history and geography) the 
principle of the relative "totality of the young child's 
experience" is appealed to, and for the first three years 
a composite course may be introduced which is, as a Thole, 
a preliminary preparatory course, called "Rature and Man". 
At the fourth grade the composite course may be differen­
tiated into industry, history and geography, while "the 
science aspect of nature study is carried on by the 
geography course, and the appreciation aspect is put into the 
fine arts course."® -
Related to the idea of motivating some of the more 
formal learning by use of play projects is the dramatiza­
tion and activity. Dramatization may be thought of as 
aiming at different purposes, clarifying ideas, making remote 
"^Stockton, J. 1., Ph. D. Project Work in Education, 
I). 0. Heath & Go.; Dallas^ Texas, 1920. 
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or abstract thoughts more real or lending a play interest 
and motivating. The interpretations of reading lessons, 
or of stories told the children, serve to make the 
narratives more real. Aside from the vivid visualisation 
of some of the more obscure ideas,,dramatization perhaps 
serves its greatest purpose in the opportunities that it 
offers for social training. In most dramatization projects 
the division of parts and the effort to make the production 
effective serve to develop the spirit of co-operation in 
the group enterprise. Again, in the more spontaneous 
exercise of this sort, the work in dramatization has an 
exceptional value for motivating social expression in the 
adaptation or invention of dialogue that is involved. 
In every first-grade room there are many manual arts 
patterns - patterns of dolls, trains, animals, pop-guns, 
waste-baskets, kites, shopping bags, and so on - to be 
constructed. These patterns can be placed in a large box 
marked "Patterns", and each pattern put in a properly 
labeled container with directions for making the toy or 
object printed on the outside. The child who is preparing 
to construct a toy will first be directed to the proper 
box; there he will look until he finds the label he wants 
and then will read and follow the directions for construc­
tion. This device not only builds habits of order and 
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neatness, but i t  is a very good test of oorapr aliens ion 
as well. 
LAB GEE LIFE PURPOSES: Broadly, human beings are 
engaged in the four forms of activity already briefly 
noted, namely: maintaining and preserving life and 
health through the use of the material necessities of 
life and the appropriate care of the body; producing the 
necessities and luxuries for which man feels need, and 
making these available through exchange; co-operating 
with others in maintaining the protective and regulative 
measures for the common good, the institutions of life -
the family, the state, the school, and the church; 
occupying leisure time in pursuits engaged in for the 
enjoyment which they yield,^ Hot withstanding the fact 
that these groupings are very general and that they 
greatly overlap, they offer a relatively limited and 
simple basis for finding and classifying human needs, and 
for weighing experiences to determine their life values 
and, therefore, their educational worth. 
Activities for maintaining life and health: Health 
requires that individuals have food of definite amount 
and quality, and clothing sufficient for adequate pro-
"Sirouser, Frederick Gordon, The Elementary School Curriculum, 
The MaoMillan Company: Hew York City, 1925. 
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taction. Health also requires the avoidance of all 
disease-producing accumulations about habitations 
which necessarily give rise to the numberous problems 
of sanitation. 
Food - She schools have done well to reveal food 
needs and teach people intelligently and effectively how 
to meet them. Different clubs are organised by some of 
the best dieticians to select the kind of food the 
• growing child should eat at home and school. The menu 
the modern ^school is placed in the daily papers. 
Clothing - Children should be taught how to care for 
their bodies. This can be carried out by showing them the 
various textiles and other clothing materials. Teach them 
that the sacrifice of health in exchange for the satis­
faction of childish whims in dress is exacting. Garments 
harmfully tight, or material of too light weight for ade­
quate protection, are common illustrations of this* 
Practical Activities and the Means of their Pursuit: 
Pupils must be inspired to engage efficiently in some kind 
of occupation in order to meet very special and particular 
needs in later life.They must be taught that there is not 
an occupation that can be followed without the help of 
reading, writing, and arithmetic as tools used in connection 
with them. All occupations require good health. 
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Civic and Other Regulative Activities: The school 
is another co-operative enterprise of the whole people 
to provide children and young people with effeotive 
experiences in the most desirable aotivities of l ife. 
Projects bring out the idea of adapting ways of l iving to the 
common good; regulative measures to protect and serve both 
the individual and the group have been gradually developed. 
Recreational Activities -  The use of Leisure: We know 
that ihe working efficiency of the human race increases 
through the use of machinery, more effective specialization, 
and better organization. The time required each day to 
provide all  of the material necessities and luxuries of 
v- l ife grows j.ess. Children need to see that this leaves 
more time each day for those activities in which they may 
engage solely for the enjoyment derived from them. Children 
going to school must be taught to use their leisure time in 
a way that will be beneficial to them. 
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Presentation of Subject Matter 
OBJECTIVES IK SUPERVISIOH OF INSTRUCTION: She day 
has gone by when a teaoher was compelled to keep her 
school subjects in water-tight compartments and represent 
each by a given number of minutes on her program. The 
tendency in the new school is to group subject matter 
materials into centers or large units, requiring a few 
long, flexibly administered periods. It will help to 
keep this program in mind.1 
Major Sequence: 
The Social Studies 
Related reading 
Related English expression (including 
necessary penmanship, spelling, ana 
good usage in language.) 
Minor Sequence: 





Spelling Drills, etc. 
Appreciative Activities: 
Literature 






Lee, Robert Hill, A Teacher's Guide Book to the Activity 






Physical Education, etc. 
A basic program, then, appears somewhat as follows: 
9:00 A. 11. - 10:00 A. lie 
Social studies (This including opening exercises, 
conferences, individual and group activities related 
to the unit of work in hahd, followed by a clean-up 
period.) 
RECESS 
10:00 A. L. - 11:00 A. M« 
Related reading and English expression (These 
include research reading on the class unit, oral 
and written reports on material read, debates, 
dramatics, etc.) 
11:00 A. II. -  12:00 M. 
Motor Activities (These include the various handwork, 
or physical,experiences noted above.) 
EOOH REOESS 
1:00 P. II. -  2:00 P. M. 
Appreciations (These include reading for pleasure, 
poetry, art, music, or other aesthetic activities.) 
RECESS 
2:00 P. M. -  3:00 P. M. 
Skills and Drills  ̂ These include arithmetic, formal 
English, remedial reading, penmanship, spelling, etc.) 
The teachers are left free to work out adaptation of 
the basic program which will fit their peculiar local needs. 
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To make clear how this may he done here are a few 
programs given below: 
Group A - Pupils of Kindergarten Pre-Primer, First 
Grade level: 
9:00 A. M. - 10:00 A. M. A few minutes are 
taken for greetings, with special attention to the 
children who may be returning after a period of 
absence, and directions for Hie morning are given. 
".Vork-Shop Period: A brief discussion takes place 
to make sure that each child knows what to do and viiere 
to work, little working groups will be formed around 
the room. Some are starting new work, others are 
finishing, while others are playing with what they 
have made. Hear the end of the hour, at a given signal, 
work and play stop. The children stand ready to take 
the direction: "Put away tools and material. Glean up." 
The articles being worked upon or finished are brought 
to the group and discussion follows. The work for 
the following day is decided upon. Articles are put 
away unless continued work can go on without annoyance 
to others. 
RECESS 
10:00 A. M. - 11:00 A. M. There may be a reading 
lesson. There may be any one of the following: A 
discussion, a dramatization, a game, an appreciation 
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lesson, whicih i  s to follow, a success. Whaa intro­
ducing-a new pieoe of silent reading for seat work, 
it is time well spent to use a recitation per io d 
"playing it" fas the children call it} with them. 
This creates interest, respect for the material, and 
better understanding of its use. Materials are de­
signed to provide a variety of possibilities and 
in which there is fun. It supplies the children with 
something to turn to when directed work is finished. 
The library corner and the painting easel pro­
vide opportunity for expression and thought. 
Definite assignments are given, such as "Draw 
the children in the story." "Draw the garden where 
the children play." "Draw the house where the 
children live." "How many dolls did the little girls 
have?" "Draw them." "How many pets did the children 
have?" "Draw them." "How many candles were on the • 
birthday cake?" "Draw the cake and the candles." 
",Sfho went to sleep under the haystack?" "Make him." 
Cards with but one direction mgy be used as 
reading progresses. The sards are to be passed out 
each day, a child receiving a different one each time, 
or if he dees find that he has a card he has had before 
he has a chance to improve his work. Necessary details 
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to their drawings, such as flowers, grass,trees, birds, 
and so on, can be added by the children. 
The reading periods before the second recess period 
emphasize the necessity of breathing fresh air while 
playing. Folk games in which there is muscular activity 
and correlation with unit work can be played. 
KECESS 
11:00 A. H. -  12:00 M. Continuation of group 
reading: 
Sto ry Telling 
Dramatization 
Nature Study 
Appreciation and discussion of pictures are related 
to the unit of 'work in hand. These are mounted and are 
filed in such a way as to be easily accessible. 
Health Hygiene 
Before the children leave the room to go to lunch, 
the tables and chairs are straightened, the floor is 
cleaned, and the room is left in order. 
NOON HEOESS 
%:0Q P. M. -  2:00 P. M. Throughout the week there 








There are selected items to assist the unit of 
work and to help the children become resourcefu.1, 
thoughtful end independent. 
Group B - Pupils of second and third grade level: 
9:00 A. M. -  10:15 A. M. Opening exercises may be 
in charge of the president a? the class. He has the flag 
salute and a song or two and calls for the attendance 
monitor, who checks absences and takes the report to 
the office. The president then asks for the daily 
news. At this time the children may tell the class 
any news of general interest. There are such positions 
as librarian, editor, flower monitor, closet monitor. 
One person is responsible for general orderliness in 
the supply closet, and a desk monitor checks up the 
condition of desks each afternoon after dismissal. 
A wholesome living chart can be worked out. It is to 
have four sections with a monitor for each: teeth, 
hair, nails, and handkerohiefs. These people check 
quickly to see how many people forgot and this number 
is subtracted from the number present. At the end of 
.the week each column is added and special mention is 
given to the most successful leader. 
9:15 A. li» -  10:00 A. M. Social Studies: 
This period is preceded by a few minutes taken to 
discuss plans for the day. These are written on the 
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board; Vfhat are we going to do? What cuestions aro 
we going to answer? 'What things are we going to 
make? . '/hat books shall we use as sources of materials? 
,/lat stories are we going to write? What pictures are 
we going to paint? Then the children will go about 
their work. 
10:00 A. M. -  10:10 A. M. ~ BBC33S 
10:10 A. Iu - 11:00 A. M. Continuation of 
social studies. Time is taken to talk over the work 
that has been done and to evaluate it with suggestions 
for its continuation. This involves both penmanship 
and formal written language, paying special attention 
to margin, word, form, punctuation, paragraphing, 
writing dates, days of the week, and names of the 
months. The more original children are encouraged 
to make their paragraphs personal, while the slower 
children nay copy a sentence or two from the board, 
adapting it to themselves. 
The last ten minutes of this hour on Mondays, 
Wednesdays, and Fridays may be taken for formal 
spelling, with a few minutes the other two days for 
dictionary v/ork. Bach child should keep a list of the 
words he has to look-up or has to ask about, and after 
he has learned to spell them he may put them in his 
~ 27 -
dictionary. This gives an excellent opportunity for 
incidental teaching of phonetics. 
Once a week, at least,  there may he a meeting of 
"Our Story Hour Club" which is presided over by a 
class president and during which the children may 
read or tell  stories from their library books. This 
practice will encourage the use of the library. 
Arithmetic work may include games and drills 
for mastery of combinatio :• The 'est of the time is 
spent in the practical application of arithmetic. 
Hew ;ork is presented and opportunities are given 
for review of facts already learned. 
Individual problems may arise concerning the draw­
ing of certain types of boats and suggestions for 
particular drawings form an artistic point of view. 
With these helps, the children continue work on their 
pictures. 3a oh child in the Frieze group is contri­
buting a boat picture, e.  g.,  the first boat, an 
Egyptian boat, a Roman boat, Viking boats, the Santa 
haria, etc. A committee assumes the responsibility 
for details of the frieze (preparing the paper, 
planning size and number of pictures to be shown, the 
borders, arrangement, color schemes, etc.) This 
committee takes a part of the time to t  alk over their 
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plans while the other children are drawing. The map 
group is working out i ts ideas in a similar manner. 
Because of the reading difficulty of hooks 
containing boat information, their knowledge is 
mostly derived from reading material which must be 
simplified and typewritten by the teacher. 
Children will enjoy MasefieldVs sea poems, and 
the teacher will read or tell  part of "The Yiking 
itorie ",  and Kingsley's "The Arogonauts". 
This ability of presenting material in an 
orderly form enriches the content of their social 
study unit and, at the same time ,giv es them practice 
in exposition. 
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S U M M A R Y  
V/e should give the elementary children the 
ideas they will need in order to understand the 
soci 1 life of their day and generation* A complex 
live 
civilization in which thej^ demands constant readjust­
ment on the part of the individual. Popular edu­
cation would utterly fail to meet its responsibilities 
if nothing but the tools of learning was stressed. 
Sduoation must 3trike more directly at the root of 
child nature. It must promote physical health, emo­
tional stability, right attitudes toward life and 
its problems, and a sense of obligation toward 
society as a whole. 
A modern school puts subject matter into its 
properly subordinated place and makes childhood the 
center about which the school is organized. Eenoe, the 
ieacher must take great care in the presentation of 
subject matter if emphasis comes on the whole child. 
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C O N C L U S I O N  
The children, must always receive real educational 
experience under pleasant and natural conditions. A 
good unit of work in the social studies will necessitate 
related reading and English expression. Che "skill and 
drills" period will probably reflect the unit in hand 
through the more formal aspects- of reading and English 
whenever pupils and teacher recognise the need for im­
provement in techniques. In the main it is wise to 
treat arithmetic as a skill subject unrelated to the 
current unit of work. 
The observation periods at Prairie "View Elementary 
School for the summer terms of the current school year 
showed a tendency toward group activities. Many of the 
related activities as outlined in the thesis lend 
themselves to larger groups for instructional purposes. 
Closer correlation of subject matter makes possible 
these larger instructional units and activities. A 
reducation of the number of class periods, recitations 
will 
on1  -an alternation scheme ^ conform to scientific 
standards for modern elementary school procedure in 
a small selected school population. 
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